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Introduction

The main purpose of this study was to describe school leadership models in
relation to contextual variables by school level (elementary and secondary),
school principal gender (male and female), school context (rural and urban),
principals' expertise and experience, based on Tony classification. Bush is in
the schools of Razaviyeh region of Mashhad.

Method

To achieve the research goal, descriptive-survey method was used. All
elemantary and secondary school teachers, girls, boys and mixed schools in
rural and urban areas of Razaviyeh Mashhad, formed the statistical
population of the study, which included 1148 people. From this total, 212
teachers were selected as the study sample, considering the criterion of
having at least one year of experience working with the current principal. A
standard questionnaire was used to collect the required data.

Results

The results of the research showed that, in general, from the perspective of
school teachers in Razaviyeh region, the model of managerial leadership
with the Secondaryest average is the dominant model of leadership; then the
ethical leadership model, instructional leadership model, distributed
leadership model and transformational leadership model were placed in the
next ranks.
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Discussion

Surveying the leadership models in the studied schools by different variables
indicates the dominance of the leadership model in urban and rural schools,
especially Secondary schools, schools with female management and schools
with inexperienced principals. And schools were more prominent with
experienced principals. The main findings of this study, as a result of
comparison with existing research evidence in the field of management and
instructional leadership, from the predominant tendency of school principals
to the model of managerial leadership with regard to the requirements of
centralized education system and ethical leadership influenced by the
prevailing ideology and religious values. Managers as one of the underlying
factors affecting their leadership model.

Keywords: Leadership models, Leadership of school principals,
Managerial Leadership, Ethical Leadership, Schools in Razaviyeh region
of Mashhad

Author Contributions: Author 1 was responsible for leading the overall research
process. Author 2 was responsible for research plan design, data collection and
analysis and all authors discussed the results, reviewed and approved the final
version of the manuscript.

Acknowledgments: The authors thank all dear teachers who have helped us in this
research.

Conflicts of interest: The authors declare there is no conflict of interest in this
article.

Funding: This research is not sponsored by any institution and all costs have been
borne by the authors




a8l Ol e Agd o> 29 5 psle (salone Ve ANY tlis 5L ys fu )b
v Jl (i $0553 AEY Blsl 5l AEZRVARVA L U PR SR '@,U
YN-YA:(so e ) souled

Sl S piio b Nigm 10 Ak (S pd ) ST Lino i
(Agio 4990 ) dilain g ylho 13 394)

S 2 S ol
Tesly it Ol g,

0 S

e (Slain gls pite b g L3 asde (e, Gl sSTl o 5 s cnl ol s
e e S o ge 5 M) Goolie (e sl SIS 4 et 40 45 adae
a0 phws Gl Al Ol 4 28 5 G (e 5 b)) awsde S3L (05 5 50)
Wl s wabagte 5 ol el Oldas 4S8 eslinal Lisleg = e 5 i) Sl s ol
Lsls K25 1 anllass 50 bl amal gt s, (4 by Gble ys Ll 5 &l
s Sl aalllns po 0 ped Olgees ohas VY f gams ol S iy 5 VVEA Ly Juzie S
sl QLA fags sl el @Lﬁ A ealinal o)kl asliis s 31 5ling e glaesls (o515 8 Cg
A el b e (g @S0 s adlate eslle Olades oS3 IS sbe
szl G SN (BN 5 pas S e a0 sled 4 A a6 (ke
s SR Shley ki S5 (g il 53 e s 6581 5 i s S
ool 55 e o S ke 5l S Calise gla e SCSE @ andllass s ge e lde 53
Sl 20S Olpde b ol 5 05 S ke b oslbe calaw gt ole o550 e by 5 (6 6
Olpde b gl 5 ol eolbe 0 S pde U pelie 55 35 (6 () el ps s
D faer g4 2l

u.,u)\.)w cb;‘).)’\;-l ngdb) 45’.‘.!‘}.1__).,5 ngdb) cu,»)\.)w d\ﬂ-l-‘ LSJ"A) GLSJ«A) &Lﬁ){“ ‘5-'\:.1.5 ‘5‘.&05“’
dgle 52 adls

Ol dgdon g g3 b oK1y o sel S ke Al ol S (g gomiils ¥

3 oKl b3 0ls5 5 e psle amu_ﬁ;ucuwﬁjgzjfhﬁﬂh 03,8 lisls

rhgholizadeh@um.ac.ir (d g 0k 53) Ol 5l cdgie Agiion


mailto:rhgholizadeh@um.ac.ir

OV ooled VE0Y Ol 5 )l s o oiid (50,53) Sl g8l Ol por Angd NESHN éﬁ;(‘,.l.c Sddome \

Ao s

Sasrssiisl 53 Owid Sl 5 Wl Sl 155 & ar g Lol Glaass b
5okl ooy Dlnsd Bes dse 5 i ol OOle Olgeay olde Olpde 18
Senol, 2020; Nurdianti & ) ol 05,8 hid S 0o &G & 1y awyds Gty 4 (2l S
Sl 358 .x:J 2 4 ,bU s ., (Nurdin, 2020; Farahani, Babadi & Khorshidi, 2020
OUSJIS e 5 b 5 03305 o 5 1y 4 ye ;,w,i.,,jwr;e_ Oy, O dal say &5 o
kS g 0 il 5 end iy sl ol sl el (Sales
s, ((Hallinger & Murphy, 2013; Suratman, 2021) 1S s S o130l 2l (5,850
Lal 5 b line oS ol 550l (5 5 ol S0 6 5l S L85 pel g e Sl
&S Ol e L Sergiovanni (1984) Law 5 (ghuail paass A3l Jiso 5 Ll o calises
S 5 (I (S L«rd.i)'},ai SR c((Yngj.é Ol (5 ap a<\6gﬁ.,\,a S B
S 53 1y sdusios l ol Bush (2008) (Bush & Glover, 2014) 1 » Jas ( Sin 3
(S S FSolhe S (e G Dl Llsle o 2gal Ll GG gl
5 S s Thy e (5 Wotedny S5 ¢ LS Sy w825 Ol S
S5l s (6 (6 S sl b gz Ol e &S Gta ol b g0l (5 0m,
{(Bush & Glover, 2014) dules slowl 013 5al 2305 5 4 yde s Shas 5515 g 5 LG

a0 slaal b S Sl 0 58 a3 am e e 53 by (g 60 gy p Db sl s
Ol 55 gmns S8l cnl VU Slael 51 (S 01l 53 a8 8 s Dlalllas ol
Zare et al., 2018; Hallinger & Hosseingholizadeh, 2020; ) Ail o Ol 5l eslde
b b S el il s, oS Sl des I (Hallinger et al., 2017

w%clﬂ—#)b S50 JLJ')AT J%ﬁ.&S‘U LVAAY was s 55 Sl awsde oo

1- Managerial leadership
2- Interpersonal leadership
3- Educational

4- Transactional leadership
5- Contingent leadership
6- Instructional leadership
7- Instructional leadership



Yo B eV B e O TR W W PR SN ST LY | QU VP

S Ole ol 53 A3 = ae (255l Oy GEE 3 peslhe Ol e 2 Ll b 5 e
L Ol pde Jads a8 355 00 sl 40 L Syl ¢»f el 5l Hallinger and Murphy (2013)
Co ke QLSS 4 O JUs! 5 ade St Cussele s ol da an 3
3 AST s asde 53 Sl e g sl 35 s s w5 el
Slole glaa i s Sl (o pde § e, 55X (Talebizadeh et al., 2021) das
(Murphy, 2005) 5,13 AT av,de e oy 2 5 45 ol S Soyp 5 SIS
el o e calby flsl 5o nde U ek a6
I om0 ¢ sla S L eyl 55 (Tobin, 2014) ol J 25 5 asolesle
Leithwood .3,li& 36 Lol Wlie 5 b 255 5 5 e ana g |y Olsm Jowsln Ll 0
T deyde R a3 1SS s |y s O, 28 and Seashore-Louis (2011)
Sl ol s Sl e e S (s b Sl (M Ko e Bl
Sl bl b 5 aste b S W e 5 Sl sl 5 g Sl
&1 .(Bush, 2008) _tas I R PP P W 6Lhéﬁ§¢.:a-aj 3 oS Hlia ]
T 5 Sty Sl s Sl ansie g sk S Ol sy G
Loy 8 pbadld o edle s Gy s LS ke 58 S dble of 035
5 55l ORI e o) Dkl aen IS 5Ls max N6 4 5L 5 s e el 4 ke
L;jfﬂ «pl y esde (Jambo & Hangede, 2020; Erol & Turhan, 2018). <.l (Ul
Lilsy 5 byl I 5 a5 3 sl (ol H8, Jlled Ol e 1) (O (68
SN el 5 bl WJpol 4 slinly 55 e Ol b Al b o
IS a5 e Sl oS el e O ke 53 ey SNl e S5 A

.(Brown & Trevino, 2006) 555 ;3 sei slazel 3 Col o cbliail bl 31 slas sl
S LGS e Ol 5l (Sl (Bisel $rs LS e Ly, a0 Lk
Lol b 5 s, 5 amsde & Cgans oo SV 5 ki b e (508,
il = lans 5 slal 3 Ol s 5056 ol (Bush & Glover, 2014) w8 s 4SS
chaie cwsds Il 5 g dex Sla 2 s b 5 3laBl 5 elanrl (K NS

Sl ez 350 Olpde (65 a5 E 5 G alas 51603 o S5 5 e



OV ooled VE0Y Ol 5 )l s o oiid (50,53) Sl g8l Ol por Angd NESHN éﬁ;(‘,.l.c Sddome ™

Sl sy olal 2 e glaes o seite 4 5 L1 wsde (g5 gl S s sl
el g OlF o 25 s 4 AR

Sl OT 51 (Sl 3 sn hmsly dalsd o (65550 0l nde Sl 5 (5 phs 55
sbml 4 @3l 55 S e o SSoLEe 5 SIS 505 a5 Vsane 0 Ol ke oS
= ees 5 s o polattl sl (6 4|y (9oL Oley (ligls ayde (gl 5llelr
S 5 Vgame Ol 0 o8 Jlm s dims a3 62t a5 3usm | sl Jilo
sl yes 53 (Bayir & Donmez, 2020; Wickham, 2007) Ay s> o o, 5ol
o a3y &S 05 Olpde bacglie 53 oS sy DL av)de (a4l 5 4ls e L;LMKJ\
Coils Oledl slanllas L 5 Chin (2007) . s 3y s 5 50 Ol e i Gl 5 L5
Al i S s s Jes (ol (ol (S 5 4 05 Ol e &S

3 e abanw g las iS5 (e b plivs)) awsde S3L 5 o, Y
i 3 adlae 1V e Joass 4 dsrde ol gble s Oljsel 5l dsys T
(Fransco, 2018) ol jls, 55 5o (5 3ls Sl 31 (68 uslde (aaslios ( pliagy olde
e 5 (83,5 ckw 95 33 |y 4w, e Hallinger and Hosseingholizadeh (2020)
S Ak W5 e Olnde 5 awsde 3 Slas (o mhe 53 & Anse SIS eras
258 A e Do S b ol ) LSl R ol e

S gl Oyl s ol e Sy a0 ki b leass shade 5 5, S0 Y
i Ol e e e 5w s I B elanl gla iy 5l oty ool lasl Gaee
Gedik & ) L,8 o o, sl J S o5l 6&&&; s &S Il g S
S0l s sy sl b pmi Sl 1l e e Sl 4 (Bellibas, 2015
gl ol 53 01555 Studer (2007) s34 (Chin, 2007) 5,05 e o553 53 Ol sel L2305
Gt L 3Ll Wl e SIS (g (oS s slazel 5 BLass| gl g 2t
S el Supte 5 SIS (5 sla S ale ) S dalpl S Olpl s s
Loawslie 55 o)l a5 cpl b nis cnls s olusl Wbl &S djjjﬂ St
QI g ol 53 Js 5y, 6K &S sl 0L Chin (2007) (ol 653



1% e ) bt b Kig 5 Auyde (0 SR o 5

(Zare etal., 2018) aaw 50 1 le

dile Ol pde leat! 53 & Ll 5110l g (Lawass 5 4020) ande 5 (S0 S5 8
Cospe p Olims 1 obew (Jamali, 2019) Lawss U ol i Lol ek
Lol pamass 5 5 Gl Samld hosn 5 oolhe Olpds 51y pamass o bl
sl o pde b b e alKail CMlass @SSl (Mentese, 2021) s 4o AST
By 3o i bcwlae 5 g e sl S S1Olpde ri eslinad el

L e O e glls Olpde w53 |y s s 5N Lattero et al. (2019)
2 A Glew) le Olgea 50 Ol pde pde 42 (et poodle s S edalie
Ol e 5 Shoe Lsls L5 Hanifi and Karamali (2017) ¢« sddalis Ol pde 2
St Canss 5l S o e allal Ol pde 4 s Lo o Sl o o e il b
Ol e a5 e s Schulze and Bascardin (2018) asllzs cu ol s s,
iy i (Sl = S gy U Gl 5 i ke 4 s a1 L]
Hls il S i éjy]éﬂjéﬁl)losmlngﬁdéj Olgzr Ol e B 3595 o

2 pde s SN GG a5 o A 4 B il e B L
23 hoy )50 e pde (SR il sl Sl 6 S w2l canllas ol Lol S el Oladlas
OIS oS Uil o 3iS disel adkae 555 55 5 Glawe) gl e Cosler 53 Ol
A gy a5, e sl 4 Ol s L;.i.)'}ai o pde s Slasl s 4 g B Ll
e Lo Sl gne Slinay Sl & 5ES il adlaie 585 Olgea dgda
5 b olle D3k e Gl g oD (e s Gl i 5 1)
C)la Lo bl anlllaesy s @505 Olgeds 0,8 oy 53 1) eir bl jlde 5 (6 g
23S e Ciliss slads S & a b b adeie pl elde Ol pde oS culid i
Sy e o S SKssbens 5 0,8 0 0, 5 pn) 65 pHS Sl sslasler 355
§ il S ke ol 3 Bush (2008) suipaichs olul  ane ok

oI

Olades S Jols (g bl amslr s oslizal dolow — o5 5, 5l i onl 02



OV ooled VE0Y Ol 5 )l s o oiid (50,53) Sl g8l Ol por Angd NESHN éﬁ;(‘,.l.c Sddome YA

ool oglal bl pelad el WYAA=V Sy e Lo s b wps dilate el
(o3 dausie 5 Jsl dawsie (o)) adlie pl uolle slass 455, adlaie o5 s
Slodre avyde a 55 anlllae 340 aisel AEL e s VYY) L e YO fenie
S Ol b wladdls o) dad pde b et ansde 3 1) Jle & Blas oS K
R S el olte Gl SO il 63 S S |y asde pde 6, 5SS
)uiuﬂuﬁ‘m.aﬂjﬁo),p),;s%\ﬂ&uw}”é,@d@ms;wﬁiwu
il 5lan 355 e b Jle oSl e ool ol 3 e VY sl L

axllas Sy 90 4 ga0 ‘?LJC,.:W LSL“QS/}.’J N Jsas
Table 1. Demographic characteristics of study participants
Teachers Oladas

LS S s S5

S pAe s Sl A Demographic characteristics
Frequency percentage Frequency

4481 95 3,0
55.19 117 N3)
47.65 101 LS )
52.35 111 adas g0 < d

7.2 15 ol sl s
84.43 179 ol By WOZr cla.ﬂ
8.37 18 oleds
79.71 169 LT

A e dos

20.29 43 S

100 212 € s

5 b Ol 4 el oI5 S ‘_;i)'}nT Spy el 5 o 3 Laesls ngﬂajf Cgr
Spillane (2015, Cited in 2555 (5 o8, asliiws 5 Hallinger et al. (2017) o oL slael
Leithwood and Seashore-Louis  J s> (5 -8, 4sliics ,; Dehghanipour et al., 2021)

Say aliin,y 5 Agsisti, Falzetti and Sancin (2018) o pde (5 8, asliis ,y (2011)



Y4

c ) Gl e b Kigm 5 e (55 s Cio 5

W Esy 5l lpl Slael wlb cgx .4 4 S o, Lenglois et al. (2014) 3ol
IS bl el eslid ol Jlle o g5 5l a3l sl 5 FLsS
GIAC ML s S S 5 e (S a8 (sl s sl Sl
IS 5 as eslizal AVE' las 5l ol S Slasl (gl o aloes t/AS 5 /AL o /AY

35S o5 3le plas 53 toslal Jlis (piman LS albs 10 51 VL sdaliusey uslis

033doms 3 L astls sled 358 0 alaDle (V) Jsd 53 oS 5bolen el s 40 1/470

slaesls 4 (55l 53 Jass ,Selll gladde g5l ol sl iyl 3 Cgllae

A .,\:ilj aJ.LLg)}T;Jf

Table 2. Measurement model fit index

S5l Jde 5l yasls Y Jads

RMR CFI NFI GFI RMSEA X2df df X2 bse50 pb

<0.1  >09 >09 >09 <01 <3 - - 53 B slis
0.059 0996 0.874 0931 0011 1.028 176 180.174 )30l (Smns
0.068 0.987 0904 0956 0.025 1.132 62 70171 35 S
0.091 09998 0848 0959 0.027 0969 73  70.732 S5 S
0.05 0993 0915 0973 0019 1.078 28  30.181 % pde S8,
0058 0998 0911 0967 0026 0921 51 46969 S s,

J:‘“J}l 6\.&45.%\.1

RS G Ol pde b de 4 g e 50 9 (Gaes b ales)) 4wl Sl

A S dlge 4 e Gy 6N (F) s s sdel sy b ol

L S 3 e Sl 5 I s S s s s 65N

1 . Average variance extracted



O Goskod VE0Y bl 5 5l 't o ot (50,59 Slgal O e Augds NESHN ‘;ﬁ;(_,.l.o Sddome Yo

Oledas o8 s 3l andllaes 4o Ol p e (5, (sla Sl Caes 35 G RRINERES
Table 3. Results of describing the leadership models of the studied principals from the
perspective of teachers
oS 3 s
S, gas, Sl Bkl oS
Rank Average Maximum Minimum Standard Mean

rating deviation Leadership
1 3.76 5 2.18 0521 4010 %o
2 3.60 492 2.08 0395 3882
3 3.32 4.82 1.68 0425 3759 il
4 2.67 479 1.29 0.612 3446  mis
5 1.65 5 1.60 0496  2.989 S

Cﬁﬁ.lnbw)\.bjé J.PL.:: QLa.l:u a(f.)..i:)\ 4&“12»))}» w)‘.l»)} S 2 6&@\ ;A:Jj: k3 J}J&
ESERTS
Table 4. Description of leadership models in the studied schools from the perspective of
teachers Employed in schools with male and female management

. g Standard S2 SN
Maximum Minimum deviation Mean g
.- o o . Leadership
Q) g 30 g Q) pds 30 pde O) po 30 g Q) po 30 plhe Models
Female Male Female Male Female Male Female Male
4.65 4.82 1.68 1.55 0.656 0.552  3.845 3.969 d;)',J
4.69 4.7 1.31 1.29 0.741  0.661 3.401 3.561 SRS
4.74 5 1.60 1.74 0.764 0452  3.093 2911 léﬁ
5 4.86 2.18 2.34 0.690 0.527 4.075 3.927 S
4.92 4.85 2.21 2.08 0.535 0.535 4.025 4.025 S

Sl S ke i dunye (5 5 sl R i
Copde b e 53 Jels Oledas S5 51 (8) Jsdr L3 sdalmsay bt ulal
(e Gy G e (35 S5 s 4 e 53 SO (g, S
Hos i S 13 G Sl 3 S S s m3E G il s
Kl s e (S e S oo b sl s ol Oladas s 5l S el



¥\ e ) bt b Kig 5 Auyde (0 SR o 5

St 3 M35 St izl Gy (SIH s, S 5 38 13 s
LS 18 ey LSl ie s I

Srps S glimss olde Oledae o83 51 oo 5 o abemle (0) Jsir L3 oSSlir
St i siisnl Gy (BN s S 5 28 S 18 s oSl s e
5o S poolhe Oladae sBus 51as 3513 amy Slie 3 Jeo Gems 5 mSs
(S (5 s sa Sl 5 sls ol s a ) Sle p i e (5 ps 55N
G ek A S 13 G CSle 3 e (S 5 mD S Gt siisel S
ol 0351 e s S5 (6t 5 b, e 3 s e S

ool 53 Jels Oldas B 5l andlas 3,30 oole 53 (S, b Sl o s 0 Jsds

S5 sl
Table 5. Description of leadership models in the studied schools from the perspective of
teachers working in rural and urban schools

;S‘J.? JEIJ’ 3)‘-»\3‘:-«‘ d‘)’”" . .g/'\:.a ‘5‘@‘
Maximum Minimum gtal.ldt?rd Mean
eviation SR

SAas pbegy s ebesy s ebess e (2bws, Leadership
Urban Rural Urban Rural Urban Rural Urban Rural Models

4.82 4.65 1.59 1.68 0.583 0.626 3.904 3.694 L;i)'y’i

4.69 4.79 1.31 1.29 0.659 0.721 3.648 3.423 =T

5 4.74 1.74 1.60 0.554 0.742 3.109 2.935 Pre

4.86 5 2.18 2.34 0.636 0.611 4.045 3.966 SRR

4.92 4.85 2.08 221 0.534 0.624 4.025 3.819 SN

55 O oy S gl Oladas o8 s Sl s oo da=De (V) s 3 45, bokes

St 3 2l Sty (a3 St e s GBS 58S 5 e 4
(G 5 5 550 o Dlabns olSaps 31 oy 8 15 (s e 53 S
oo SR WSl e s ol st 4 ) Sle p e Rpde S0 6

A S 3 o el 3 S (6 5 s St (I (6 s (S gal



OV ooled VE0Y Ol 5 )l s o oiid (50,53) Sl g8l Ol por Angd NESHN ‘;ﬁ;(‘,.l.o Sddome vy

davgze 5 olnl eolbe 53 (g e Sl Ciio 5 N s
Table 6. Description of leadership models in elemantary and secondary schools

Sl 5l s luknl O sl ol
Maximum Minimum Standard deviation Mean
w = 172 = » = 73 = Srd) 6.5‘{“
3 g o 3 5 o 3 5 o 3 g o Leadership
s F»‘— = ? ® = SF‘ ® = gf‘ E - Models
E¢ 28 8¢ 2E E% =& g4 =&
st ESEVY EX B = Ev 3%
< 2 < 2 < 2 < <
475 482 1.68 1.55 0.567 0.663 3.805 3.718 d».i)'j.aT
459 479 129 1.36 0.726 0.643 3442  3.719 =r
4.74 5 1.60 1.79 0.742 0.586 3.122  2.869 Pre
4.86 5 2.26 2.18 0.599 0.623 4.063 3.925 SR e
492 476 2.08 2.21 0.614 0.597 3.755  3.997 SO

il S ppte b L3 el 5 ad e s e b e Ol st (6 et S o 5V s
Table 7. Description of leadership models of school principals with a degree related to
unrelated to educational management

;S‘J’ &‘-’q’ .))‘JS\.’«A‘ d‘ﬁl Oﬁu
Maximum Minimum ggli':t?;g Mean
Z
SFr ®_SF F_SF 7 SF 7 S0 55
sy B OZ¢ EE 24 EE 24 B Leadership
B g% = gy B e\ B e % Models
2% = 2R = 2% = 2R =
o 2 b o 2 b o 2 hh o 2 Gk
2 h 8% 2 h €8¢ 2 4G &8¢ e 0 R Y
TS TE E0 % F 20 T F 0 %%
gt 8 gt 8 gt 8 g+ 8
4.39 5 1.39 2.55 0.449 0.654 3.629 4.018 L;iij
4.17 4.65 1.41 1.76 0.537 0.761 3.109 3.221 =52
4.29 4.71 1.29 1.61 0.492 0.521 2.285 3.117 ‘_53)»
4.96 4.66 2.68 2.11 0.790 0.811 4.111 3.711 sl
4.82 4.65 2.36 2 0.750 0.435 4.007 3.981 SN

;S)Jw 6‘)\2 45 Lf’\JiJ'A «qu.l;u og.l.ib )\ LJ}J’L;& ‘da?-}kﬁ (V) J}Jo- L 45 )‘}JGQLQA

olat s w s o She VL (Bl (s S s B igel Sy e b S

33 IS S 3 IF S (et St (SO Sy Sl e 5 3l



sy B eV B e O TR W W PR SN ST LY | QU VP

G aisel o pde b das ol Sode b Ol e 53 S s i § gl i Sl
(sl s (IS sy Sl 5 S35 Gl s w3 e (5
S sl sy Sl 53 T S0 5 S S

Lol o pde aile S Slode lades o8s30 aladle (A) Jsd s Sl
(+/08A 31kl Gl ol 5 £/7Y0 - S0ke) e (6 ma (65 31 i el Jl 0 31 S
G Sl S el Jl 0 51 i badl o e bl & e 0T b dlis )3 .S o 65
sty 0L (/8 351kl Bl il 5 810V SSka) 3 (6 peny (ST 5 eslizad &
Il 0 51 2 5 S (o pide ailaly osle Ol pite (505 Gla S o 5 A U

Table 8. Description of leadership patterns of school principals with less than 5 years of
management experience

SSlas J3la 518kl 3l ol
Maximum Minimum Standard deviation Mean
S 5 F. 5. B 5. E_ %

w . C. w . C. w . C. w C Z
SEIT SF L€ SF OIT SF LT smeS
g o g o g o g o g o g o 5 o° g o Leadership Models
Se Pe o3l Pl 3G S o3l B
n. W n. 0. 0 T Y |

* < ! * < y * < y S s '

s Eh oFr EE Ofw EL Oiv ik

= @ 2 2 3 2 2 @

4.62 5 1.41 2.11 0.71 0.489 3.615 3.87 L;«U;»T
472 4.6l 1.41 1.19 0.461 0.624 3471 3.010 =3r
4.81 4.65 1.49 1.52 0.8 0911 3298 2.879 Pre
4.74 5 209 2.64 0.429 0.598  3.989 4.325 SR e
5 4.62 2.36 1.98 0.641 0.743  4.107 3.715 it

S5 e 5 oy
hsel i o 5855 53 aste ns gl Sl Sl Cieo 5 St ol kol G
o A adlllae ol b (S sba A3k o 0T 5 Jasme slan) (sla e o O
Sy eole Ol pde 53 S 5 pde (S8, sl S e Sl 5550 dal gl
G S g ol e Sl Sb s se Aalsd S b s S ol il e aallls
Zare et al., 2018; Hallinger et al., 2017; Hallinger ) L3l o 4w e 55 I b 81 Ol s



OV ooled VE0Y Ol 5 )l s o oiid (50,53) Sl g8l Ol por Angd NESHN éﬁ;(‘,.l.c Sddome L3

Glab oS D 5 ke ) < esdle (& Hosseingholizadeh, 2020
(2350 ) S Ulse 4 Olpde 25 Glol poedel s @ b adles 50 e
58Sk ol 5 655l 5 il CdS 3 3 Olpde JEE p age nl 3l LS
SIS A lawslis o) (Hallinger et al., 2017) 551> <J¥s Q\)'yﬂuijl: s odb e
Oledre o8s 31 &S sls oL @L“J G oy o S ilises laaa; o W S o
s Collas glac sl g Wlesls J13 ol 31y e (5o, SN el 05 Ol pka
el 2 b 8 o Sladllas ulal sl I cpl 6,8 00 oMe 056 o
s o LS 1S gos 5 S 5hie (sl g1 eslind 4 (5 e (1S 05 O ke el
4 G S 5e Olpde OF L awslis s (Bayir & Donmoz, 2020; Wickham, 2007)
G il laadse 5 (6,0 e b Ol & Cho g ool b oyls S (g, S
A3ls o dnyde (Sl 4 heasdes 5 S Colda (Clae 5 Olail Ll S (e
53 e Gty 60 5 bl e 3 T (s ke Sl hasn i cmen
OLi5 Abdoallah and Kasim (2017) axlzs ml < ool e ol ol dav gl
oMo ol Ol ppoke 130l o5 s 2V el 51 s Shas 1 S0 s gte elie 53 s
(Hui & Singh, Oliime plo aalllas b L,8 0,6 Jso5 5 (isel 6 pn0 655 31 i
davge oylde Olpde 35 S 5, o8 adé I S 55 2020; Lawrence, 2015)
G Ulgen a3l (g, 51 b me yens Farahani et al. (2019) wSSle i
St S ks OOy e ) 53 Ol pe oS L3l 0L e ek L ol
5 S s S S i s bl 5 Slees Lilsy (S5 s 4 il
st ok R
b pbwsy S8La Ol o ansy cnl 03 anode (S pas Gl Sl ymie (n Sage
Sl s oa e Sty S edelnsey 2l bl oS 3 o)Ll e (640
Sy o550 sled 4 olle cpl Olpde LI gy S (ot L o 5 gl
S G 3 sy oolds Olpde S0, 5 ek @S A6 e Chin (2007)
s o olantl glsl jgel a5t Oleg i esle cpl s Ol e 3,05 AST 2 ke
M gbasy wole Ol pde sls OLES Parson et al. (2016) aallae ml s ol S

o il 5 SN s St aesVL Slilie S Sy sl pde



Yo B eV B e O TR W W PR SN ST LY | QU VP

Olpde 335 S i Cappmen 3 S 5005 S 6 ble 53 &Sl 3 iy 0
oM Ol e sls oLzs Preston and Barnes (2017) (g 503 andlas 53 pioead (il Jla, 5
oSS Al e awyde (Sl 4 Jed (5, R S5, b Ges LTS
eb)Lo; A ko k:a..ij.i-/\ﬂ CMMJ B uL,a.:;\ 4 u.w;? L: S d\ﬁv\ﬁ als QLI..: &Aﬁ}g U'i\ )‘
Ll i b ilie (60t (g S Sl o5 ol (6 pns oS Sl (5 S e e L5 e
skl fole 1, jawsie Ol yde latl Lattero et al. (2019) aSlor S o ealinad 54,
Gl s sl e 31 Kos S Ol e 4 o K jled oo o5 Gt el ola 151 ol
Schulz s Bani Issa and Al-Atari (2019) .l avyde 3 (5,5 65K (5,8 IS5 0 s
S (il oS Ol Sy e 4l 6 wjlde Ol de Ll Oledl and Bascardin (2018)
e 5l Sl s b S s ol il G SOl e 53 LI (5 em,
Wl g 2308 Ol e dge y libe OF g e oS ABL o e 53 3 e (585 (5
Lol 3 Jss (5m) SN as e e S S ey s M e es
o5 ol CLU (Oorschot, Moscardo & Vallejo, 2018; Procek, 2012) <l aglal O 5o
S s S ablal Ol e boandlas )50 wslde 3 (g, CIE (S sl OLES
O lgnssdome (20l 5 2 pde oon) U e w4z 5 b Ghagy i e
Soltiaslg 5 Bome Js Sy 5 23l et G ST L ansde S, n s
Sod,y ke s S Ol e (6,80, 53 amyde an) 5 ALl o Ll aSler 350
3 ol L5 oo adlate n GlaKin b4 LET L 5 o g O oo Slash 10 315 ol 20

S duyde 6oy 059 55 Ol pde 3 Shas

Ly 65 ,maly 5 oollas dazaly skl Ol gea 035 ok 5yl Shas 5 08 s 5 QSJLL:V.@..»
lea ol 5 Jl edig s Llanils sdge |y dlie DMl Llg 5 sl 5 Jlasn S
faomess 5 iy adge r y Alie e AIS  baadl ks 5 Jbos oosl3 S T (G
Lo OLSen als Lidsls 5 Cou b 5 S 2ie Ojpot okl 5 b 5 laaily 5l (g Samn
A plil aslObly Hslie bl Ol poas o s oy 55 2 an

.:)l.\.'wﬁ-jdv@t,aJb)b.?m';@ﬁdu»;ﬁlﬁ‘xs.\i)b;)bbl;)@.&ﬁyzébbw



OV ooled VE0Y Ol 5 )l s o oiid (50,53) Sl g8l Ol por Angd NESHN éﬁ;(‘,.l.c Sddome “\

Jsb oo bayn alS 5 00,0 il Jb Culem (olg 5 dmsn gt Sl Sl st Jb sl
035 O RKin gy odes 2 hasy 1) 3

S Sl sl 05 s L0 OSSOl Lol ey n glaydd g SiS
Al e Jes 4 Si5 5 a5 OB S ES jlis

References

Abdullah, J. B., & Kassim, J. (2012). Promoting learning environment
among the Islamic school principals in the state of Pahang, Malaysia.
Mulfticultural Education & Technology Journal. 6(2), 100-105.

Agasisti, T., Falzetti, P., & Soncin, M. (2020). School principals' managerial
behaviours and students' achievement: An empirical analysis of Italian middle
schools. International Journal of Educational Management. 34(5), 937-951.

Bani Issa Iman., & Al-Atari, Aref. (2019). Styles of behavior of leaders as
recognized by faculty members working in universities in northern Jordan
and their link to some variables. AI-Quds Open University Journal for
Educational and Psychological Research and Studies, 10(27), 194-208.

Bayir, O. O., & Dénmez, A. (2020). Being a Woman School Principal in
Turkey= Tirkiye'de Kadin Okul Midiiri Olmak. Educational
Administration: Theory & Practice, 26(1), 163-201.

Brown, M. E., & Trevino, L. K. (2006). Ethical leadership: A review and future
directions. The Leadership Quarterly, 17(6), 595-616.

Bush, T., & Glover, D. (2014). School leadership models: What do we know?.
School Leadership & Management, 34(5), 553-571.

Bush, T. (2008). Educational leadership and management: Theory, policy and
practice. South African Journal of Education, 27(3), 391-406.

Chin, J. (2007). Meta-analysis of transformational leadership effects on school
outcome in Taiwan and the USA. Asia Pacific Education Review, 8, 166-177.

Dehghani pour, F., Hosseingholizadeh, H., & Javidi Kalateh Jafarabadi, T.
(2021). Identifying the conditions for the establishment of distributed
leadership in the elemantary schools in Mashhad, Iran. Journal of School
Adimistration, 9(2), 490-516. [Persian]

Erol, Y. C., & Turhan, M. (2018). The Relationship between Distributed
Leadership and Family Involvement from Parents' Perspective. Educational
Sciences: Theory and Practice, 15(3), 525-540.

Farahani, M., Babadi, A., & Khorshidi, A. (2020). Identifying the Educational
Leadership Pattern of School Administrators (Case study: The First
Elemantary School in Tehran). Journal of Management and Planning in
Educational Systems. 13(2), 265-298. [Persian]

Fransco, K. (2018). Educational leadership is different in the country; What
support does the rural school principal need? International Journal of
Leadership in Education. 22(3),301-315.



vV B eV B e O TR W W PR SN ST LY | QU VP

Gedik, S., & Bellibas, M. S. (2015). Examining Schools' Distributed Instructional
Leadership Capacity: Comparison of Elementary and Secondary Schools.
Journal of Education and Training Studies, 3(6), 101-110.

Hallinger, P., & Murphy, J. F. (2013). Running on empty? Finding the time and
capacity to lead learning. NASSP Bulletin, 97(1), 5-21.

Hallinger, P., Hosseingholizadeh, R., Hashemi, N., & Kouhsari, M. (2017). Do
beliefs make a difference? Exploring how principal self-efficacy and
instructional leadership impact teacher efficacy and commitment in Iran.
Educational Management Administration & Leadership, 46(5), 800-819.

Hallinger, P., & Hosseingholizadeh, R. (2020). Exploring instructional
leadership in Iran: A mixed methods study of high-and low-performing
principals. Educational Management Administration & Leadership, 45(4),
595-616.

Hanifi, F.,, & Karamali, A. (2014). Investigating the performance of final
Secondary school lprincipals in Tehran based on the authors Empowering
managers. Journal of Educational Management Research, 4(3), 220-234.
[Persian]

Hui, L. S., & Singh, G. S. B. (2020). The Influence of Instructional Leadership
on Learning Organisation at Secondary Performing Elemantary Schools in
Malaysia. Asian Journal of University Education, 16(2), 69-76.

Jamali, J. (2019). Comparison of management style of graduates of educational
management with graduates of other fields in schools of West Azerbaijan.
National Conference on Educational Psychology. [Persian]

Jambo, D., & Hongde, L. (2020). The Effect of Principal's Distributed Leadership
Practice on Students' Academic Achievement: A Systematic Review of the
Literature. International Journal of Higher Education, 9(1), 189-198.

Lahtero, T. J., Ahtiainen, R. S., & Niina, L. A. (2019). Finnish principals:
Leadership training and views on distributed leadership. Educational
Research and Reviews, 14(10), 340-348.

Lawrence, A. S. (2015). Leadership Style of High School Teachers. Online
Submission, 4(5), 225-227.

Leithwood, K., & Seashore-Louis, K. (2011). Linking leadership to student
learning. John Wiley & Sons.

Langlois, L., Lapointe, C., Valois, P., & de Leeuw, A. (2014). Development and
validity of the ethical leadership questionnaire. Journal of Educational
Administration. 52(3), 310-331.

Mentese, S. (2021). School Principals' Levels of Administrative Competences
Based on the Perceptions of Principals and Teachers. European Educational
Researcher, 4(1), 4362.

Murphy, J. (Ed.). (2005). Connecting teacher leadership and school
improvement. Corwin Press.

Nurdianti, L., & Nurdin, D. (2020, Februa?'). Instructional leadership in
improving the quality of elementary school education in Bandung. In 3rd



OV ooled VE0Y Ol 5 )l s o oiid (50,53) Sl g8l Ol por Angd NESHN éﬁ;(‘,.l.c Sddome YA

International Conference on Research of Educational Administration and
Management, 348-351.

Oorschot, J., Moscardo, G., & Blackman, A. (2021). Leadership style and
psychological contract. Australian Journal of Career Development, 30(1),
43-54,

Preston, J. P., & Barnes, K. E. (2017). Successful leadership in rural schools:
cultivating collaboration. The Rural Educator, 35(1), 6-15.

Procek, C. (2012). Leading for change: how leadership style impacts teachers'
experience. Northeastern University.

Schulze, R. & Boscardin, M. (2018). Leadership Perceptions of Principals with
and without Special Education Backgrounds. Mary Lynn Journal of School
Leadership, 25(1), 4-30.

Senol, H. (Ed.). (2020). Educational Leadership. BoD—Books on Demand.

Studer, J. R. (2007). Erik Erikson’s psychological stages applied to supervision.
Journal of Guidance and Counseling, 21(3), 168-173.

Suratman, S. (2021). Instructional Leadership Style at MAN 1 Samarinda.
Dinamika Ilmu: Jurnal Pendidikan, 21(1), 165-176.

Talebizadeh, S. M., Hosseingholizadeh, R., & Bellibag, M. S. (2021). Analyzing
the relationship between principals’ learning-centered leadership and teacher
Erofessional learning: The mediation role of trust and knowledge sharing

ehavior. Studies in Educational Evaluation, 68, 100970. [Persian|

Tobin, J. (2014). Management and Leadership Issues for School Building
Leaders. NCPEA Inernational Journal of Educational Leadership
Preparation, 99(1), 1-14.

Vallejo, C. (2018). Examining the Relationship between Principal Leadership
Style and Teacher Job Satisfaction in South Texas. ProQuest LLC. 789 East
Eisenhower Parkway, PO Box 1346, Ann Arbor, M1 48106.

Wickham, D. M. (2007). Female superintendents: perceived barriers and
successful strategies used to attain the superintendency in California.
(Unpublished doctoral thesis). University of the Pacific, California.

Zare, S., Hosseingholizadeh, R., & Mahram, B. (2018). Identifying the
dominant educational leadership model and describing its features m the
Secondary schools in Birjand. Journal of Management and Planning in
Educational Systems, 12 (1), 339-368. [persian]

© 2023 Shahid Chamran University of Ahvaz, Ahvaz, Iran. This article is an open access article
B NC distributed under the terms and conditions of the Creative Commons Attribution-NonCommercial
4.0 Intemational (CC BY-NC 4.0 license) (http://creativecommons.org/licenses/by-nc/4.0/).


http://creativecommons.org/licenses/by-nc/4.0/

